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Abstract:

This article examines the application of the project-based approach as an effective
method for fostering intercultural competence in foreign language education. It
evaluates the advantages of this approach compared to traditional instructional
methods and multimedia-based learning. The paper provides examples of successful
integration of various strategies to enhance learning outcomes. It concludes by
underscoring the importance of adopting a comprehensive approach that combines
diverse methodologies to develop students' skills in intercultural communication.
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AHHOTAIIUA:

B nmanHOW cTaThe paccMaTpuUBaeTCA MPUMEHEHHE IMPOEKTHO-OPUEHTHPOBAHHOTO
nonxoga kKak  d3@extuBHOro  Merona  (POPMHUPOBAHUS — MEXKKYJIbTYPHOU
KOMIIETEHIIMH B 00YYEHHH HHOCTPAHHBIM si3bIKaM. OlLleHEeHBI TPEUMYIIECTBA 3TOTO
[OJX0/a MO CPaBHEHUIO C TPAJAWIUOHHBIMU METOAAMHU TNPENoJaBaHus |
MyJbTUMEAUMHBIM OOydyeHneM. B crarbe mNpuBeAEHBI MNpPUMEPHl YCIEHIHON
MHTETpallMM Pa3jIMYHBIX CTpaTerui IJs YJIy4llIeHUs pe3yJbTaToB oOyudeHus. B
3aKJIFOUEHUE TOJAYEPKUBAETCS BAKHOCTh NPUMEHEHHUS] KOMIUIEKCHOIO IMOAXO0Aa,
COYETAIONIETO Pa3HOOOpa3Hble METOAUKU IS Pa3BUTHSA y CTYACHTOB HAaBHIKOB
MEXKYJIbTYPHON KOMMYHUKAIIUH.

KiroueBbie cji0Ba: NPOEKTHO-OPUEHTHPOBAHHBIM  METON, MEXKYJIbTypHas
KOMIIETEHIIMsI, 00yUYE€HUE MHOCTPAHHBIM SI3bIKaM, MYJIbTHUMEIUNHBIE TEXHOJIOTUH,
TpaJULMOHHBIE METOABI O0yUEHUSI.

Globalization and the processes of international integration have significantly
expanded the scope of global cooperation, impacting all areas of social life. These
developments have intensified interactions with representatives of diverse nations
and cultures, thereby necessitating the acquisition of new skills and competencies
among professionals. To function effectively in a multicultural environment,
contemporary specialists must not only demonstrate advanced proficiency in a
foreign language but also possess well-developed intercultural competence. This
competence entails a profound understanding of the cultural characteristics of
language speakers, including their traditions, values, and norms of behavior.
Individuals with intercultural competence are capable of adjusting their
communicative behavior to align with the cultural context of their interlocutors.
They effectively utilize knowledge of cultural particularities and account for
potential differences in perception and communication styles. Such an approach
mitigates the risk of misunderstandings and fosters trust, thus facilitating productive
collaboration.

Furthermore, modern intercultural competence encompasses the ability to critically
analyze cultural differences, interpret non-verbal cues, comprehend diverse
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communication styles, and consider the historical and societal contexts influencing
the behavior of counterparts. Collectively, these attributes position intercultural
communication as an essential tool in the globalized world, enabling successful
engagement across various professional and personal contexts.

I. L. Pluzhnik conceptualizes intercultural competence as the capacity to engage in
effective communicative exchanges through the comprehension and interpretation
of the meaning of cross-cultural situational actions, grounded in the recognition of
both shared and divergent cultural characteristics, and the ways these are articulated
linguistically and non-linguistically within the framework of professional discourse.
Within this framework, three fundamental components are identified [2, p.5].

The cognitive component involves the acquisition of knowledge regarding the
cultural specifics of the countries whose language is being studied, the
understanding of similarities and differences between cultures, and the interpretation
of how these cultures manifest in both verbal and non-verbal forms.

The affective component focuses on the cultivation of personal attributes such as
empathy, tolerance, and a constructive attitude towards cultural diversity, which are
crucial for the success of intercultural interaction.

The behavioral component concerns the development of practical competencies in
adapting both verbal and non-verbal communication to the norms and customs of a
different culture, an essential skill in professional communication.

The scholar emphasizes that only the integration of all these components into the
educational process can adequately prepare specialists to engage effectively in
intercultural interactions within their professional domains [2, p. 6].

Intercultural competence, as described by D. Deardorff, constitutes a vital set of
abilities and knowledge that supports effective interaction between individuals from
different cultural backgrounds. The core of this concept is built upon three principal
components: knowledge, abilities, and attitudes [1, p. 39].

Understanding both one's own culture and the culture of the communication partner
serves as the foundation for recognizing cultural distinctions and commonalities.
This comprehension involves both theoretical elements, such as the influence of
culture on shaping perspectives, and more practical considerations, including
sociolinguistic characteristics that impact communication. This comprehensive
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approach enables a deeper insight into how cultural factors shape perceptions and
interpersonal exchanges.

Proficiency in perceiving, observing, interpreting, and analyzing cultural variations
is equally essential. The capacity to accurately interpret verbal and non-verbal
signals, understand cultural contexts, and make appropriate assessments aids in
resolving misunderstandings and fostering constructive relationships. By applying
these competencies in everyday interactions, individuals can more easily adjust to
diverse communication and behavioral patterns, which is crucial for successful
intercultural exchanges.

Attitudes, representing another integral aspect of intercultural competence,
encompass respect for cultural diversity, receptiveness to exploring other cultures,
and inquisitiveness. An individual possessing intercultural competence seeks a
constructive and respectful approach when engaging with individuals from various
cultural backgrounds. They demonstrate an openness to embracing novel ideas and
pursuing mutual understanding, even in the face of profound cultural differences.
As intercultural competence matures, communicators enhance their ability to adapt
to diverse communication approaches and behaviors, as well as to new cultural
contexts. This progression encourages the cultivation of empathy, facilitating a
deeper understanding and acceptance of others' distinctive attributes, and promoting
ethno-relativism — a perspective that advocates for the recognition of the equality
of all cultures, irrespective of their differences.

Successful international communication serves as a sufficient reason for integrating
an intercultural approach in foreign language education at universities. However,
there exists another compelling justification. The world still experiences significant
intolerance and prejudice toward people from different nations and cultures.
Intercultural education provides an effective means of planting the seeds of
tolerance, acceptance, understanding, and respect.

The project-based approach, according to academic perspectives, is regarded as a
highly efficient strategy for teaching foreign languages, particularly as a means of
facilitating intercultural communication.

The project-based method is founded on the integration of students' knowledge
through the implementation of practice-oriented tasks. According to Savinova, this
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method facilitates the active engagement of learners in the educational process,
wherein they do not merely passively perceive information but become full-fledged
participants. By solving real-world problems and applying acquired knowledge in
practice, students enhance their understanding and develop essential competencies
[4, p. 27].

This approach is recognized for its active role in fostering intercultural competence
among learners by engaging them with authentic, real-world situations. It not only
enhances linguistic proficiency but also broadens the understanding of cultural
diversities and commonalities. Throughout the process of undertaking intercultural
projects, students explore various cultural characteristics, critically assessing how
these cultural elements influence communicative exchanges. Developing and
executing projects aimed at overcoming intercultural misunderstandings encourages
critical thinking, allowing students to apply acquired knowledge to address practical
challenges.

A distinctive feature of the project-based method is its emphasis on leveraging
diverse informational resources. Students refine not only their linguistic skills but
also competencies in gathering, evaluating, and synthesizing data from multiple
sources, including academic literature, digital platforms, and collaborative
teamwork. This approach ensures a comprehensive exploration of the topic and
encourages students to examine the subject from various perspectives.

Project work constitutes an integral aspect of the curriculum, significantly enhancing
students’ practical abilities in intercultural communication. It provides them with the
opportunity to implement theoretical knowledge in real-life contexts, which aids in
more effective learning and helps build greater confidence when engaging with
individuals from different cultural backgrounds. Engaging in intercultural projects
fosters empathy and awareness of cultural nuances, facilitating more harmonious
and productive cross-cultural interactions.

In the context of intercultural projects, students engage in the examination of
contemporary global challenges, analyze particular instances of intercultural
communication, and devise strategies for mitigating cultural misunderstandings.
Through this process, they develop the ability to autonomously acquire essential
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knowledge from diverse sources and apply this knowledge to address both
theoretical and practical issues [3, p. 15].

Furthermore, the project-based method promotes reflective practices, enabling
students to evaluate both their successes and challenges during the project process.
This reflection is essential for cultivating self-monitoring and self-regulation, which
are integral skills for effective learning and professional development. Moreover,
this practice fosters self-assurance, enhancing students' belief in their abilities and
competence.

In conclusion, the project-based method serves as a powerful tool not only for
enhancing language proficiency but also for cultivating intercultural competence,
thereby equipping students with the necessary knowledge and practical skills to
navigate and contribute to a multicultural world successfully.

The execution of an intercultural methodology represents a multifaceted and
significant responsibility for a foreign language instructor, who must have, at a
minimum, foundational intercultural knowledge and frequently refine it in
collaboration with their students. It is crucial to recognize that intercultural
education, to a certain degree, facilitates the adoption of values, ideologies, and
conduct that might contradict one’s own perspective. Consequently, the educator
must employ the intercultural approach with diplomacy, proficiency, and
intentionality.

Methodical intercultural instruction is an indispensable prerequisite for cultivating a
new generation of individuals who will not only exhibit tolerance but will also
comprehend, embrace, and esteem individuals from diverse global cultures, engage
in effective interaction with them, and acquire knowledge through such interactions.
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