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Abstract   

This study investigates the influence of formative assessment practices on student 

motivation, particularly in secondary English language classrooms. Using a mixed-

methods approach involving surveys, semi-structured interviews, and classroom 

observations, the study identifies key ways in which feedback, peer assessment, and 

self-assessment practices contribute to increased student engagement and 

motivation. The results indicate that when formative assessment is integrated 

purposefully, it enhances both intrinsic and extrinsic motivation. This paper 

contributes to a growing body of literature supporting the pedagogical shift toward 

formative, learner-centered assessment. 

 

1.Introduction   

Assessment serves as a cornerstone of educational practice. While summative 

assessment evaluates learning at the end of an instructional period, formative 

assessment provides continuous feedback that informs both teaching and learning 

throughout the process. Black and Wiliam (1998) demonstrated that formative 

assessment significantly raises standards of achievement. Motivation, especially 

when conceptualized through Deci and Ryan’s (1985) Self-Determination Theory, 

plays a crucial role in academic performance. This research aims to examine how 

formative assessment strategies influence student motivation in Uzbekistani 

secondary schools. 

 

Research Questions:   

1. How does formative assessment impact students' intrinsic and extrinsic 

motivation?   
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2. Which formative assessment methods do students and teachers perceive as most 

effective? 

 

2. Literature Review 

2.1 What Is Formative Assessment?   

Formative assessment refers to practices that provide feedback during the learning 

process to improve student achievement. According to Heritage (2010), formative 

assessment is “a process used by teachers and students during instruction that 

provides feedback to adjust ongoing teaching and learning.” Effective strategies 

include questioning, exit slips, rubrics, and reflective journals. Black and Wiliam 

(2009) emphasized that formative assessment is most effective when embedded in 

day-to-day teaching. 

 

2.2 Understanding Student Motivation   

Motivation can be broadly categorized as intrinsic (internal desire to learn) or 

extrinsic (driven by external rewards). Deci and Ryan (1985) argue that motivation 

flourishes when students feel autonomous, competent, and related to others. Their 

Self-Determination Theory (SDT) remains influential in education, as it offers a 

framework to design motivating environments that support psychological needs. 

Dweck’s (2006) work on growth mindset also supports the idea that learners thrive 

when encouraged to see ability as improvable. 

 

2.3 How They’re Connected   

Formative assessment, by providing timely, specific, and actionable feedback, aligns 

closely with factors that influence motivation. Brookhart (2011) asserts that students 

become more motivated when they understand what they are doing well and how 

they can improve. Nicol and Macfarlane‐Dick (2006) emphasize the value of self-

regulated learning facilitated through formative feedback. Andrade and Cizek 

(2010) also argue that involving students in assessment promotes ownership and 

engagement. 
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3. Methodology 

3.1 Research Design   

A mixed-methods design was employed to combine the breadth of quantitative data 

with the depth of qualitative insights. This approach allowed for triangulation and a 

richer understanding of the impact of formative assessment. 

 

3.2 Participants   

Participants included 60 students from grades 8 and 9 and 4 English language 

teachers from two public secondary schools in Fergana region, Uzbekistan. The 

participants were selected using purposive sampling based on their exposure to 

formative assessment practices. 

 

3.3 Instruments and Procedures   

- A motivation questionnaire adapted from Vallerand et al. (1992), including both 

Likert-scale and open-ended questions.   

- Semi-structured interviews with teachers, focusing on classroom practices and 

student responses. 

- A classroom observation checklist to record the presence and types of formative 

assessment strategies. 

 

3.4 Data Analysis   

Quantitative data from surveys were analyzed using descriptive statistics. 

Qualitative data from interviews and observations were coded thematically using an 

inductive approach. Themes were cross-checked to ensure reliability. 

 

4. Results and Discussion 

4.1 Student Survey Results   

- 75% of students reported increased motivation when teachers gave timely, 

constructive feedback.   

- 68% found value in tracking their progress through rubrics and journals.   

- Students exposed to peer assessment and reflective practices demonstrated higher 

engagement. 
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4.2 Teacher Interview Findings   

Teachers emphasized that students responded positively to formative techniques. 

“Feedback helps them see improvement,” said one teacher. Teachers also noted that 

low-stakes feedback reduced anxiety, creating a more open classroom environment. 

 

4.3 Classroom Observations   

Classrooms where formative assessment was actively used showed higher student 

participation, question-asking, and collaborative behavior. Think-pair-share, exit 

tickets, and use of success criteria were frequently observed. 

 

4.4 Interpretation and Discussion   

Findings support earlier work by Black and Wiliam (1998) and Nicol & Macfarlane-

Dick (2006), affirming that formative practices positively affect student motivation. 

The use of feedback loops and peer involvement increased students’ sense of control, 

which is consistent with Self-Determination Theory. 

 

5. Conclusion and Recommendations 

Key Findings   

Formative assessment significantly enhances student motivation by fostering a sense 

of progress and involvement in learning. Both intrinsic and extrinsic motivational 

drivers were strengthened through targeted feedback and active engagement. 

Recommendations for Practice   

- Incorporate structured peer and self-assessment opportunities.   

- Provide ongoing professional development in formative assessment.   

- Use digital tools to personalize feedback and track learning goals.   

- Reduce emphasis on summative tests to support continuous learning. 

 

Study Limitations   

The study was limited to two schools in one region. Broader studies involving 

diverse contexts are needed to generalize findings. 
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Future Research Further research should explore longitudinal effects of formative 

assessment and its relationship with academic achievement, particularly in 

multilingual classrooms. 
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